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Abstract 


Due to the testing regulations dictated by the government and the increase of ESL 
students in the United States, teachers have seen the need to reinvent their teaching-learning 
processes to help ESL students to have more outstanding performance and skills in their process 
of acquiring a new language and reaching the standards required by the educational system. For 
this reason, teachers who teach ESL students have implemented formative assessments (FAs) as 
part of daily instruction within their plans—supporting what (Wiliam, 2013) said, FAs are “a 
bridge between what is taught and what is learned by emphasizing that formative evaluations 
provide teachers with guidance on whether the instruction given to students is being truly 
effective and whether their learning takes value” (p. 15). This paper summarizes research on the 
effectiveness and role of FAs in ESL students’ language acquisition. It is accompanied by a 
workshop that presents resources and material to educate and motivate teachers on applying and 


incorporating FAs in their teaching process to help their ESL students grow. 
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Chapter 1: Introduction 


Many researchers have found that the application of formative assessments has impacted 
students’ learning processes of English as a second language (ESL). Likewise, many 
investigations reveal that the results on formative assessments show students’ progress 
concerning the learning objectives. At the same time, formative assessments let the teacher 
knows what the student needs to learn, allowing for adjustments in instruction. (Chapman, 2004). 
The thesis project provides an overview of the impact of formative assessments on ESL. At the 
same time, this project aims to understand the positive or negative impact of formative 
assessments on the students. It is a project in which teachers find relevant information about 
formative assessments' impact on ESL students and their role in the learning process. This thesis 
project also provides an overview of what other researchers have found about the impact of these 


assessments on students. 


Assessments have served to identify the understanding that students have had in the 
teaching-learning processes (Sartaj, 2019). However, with the advent of formative assessments, 
students take a more active role in learning processes. I have gained experience teaching students 
in a Spanish speaking country. For instance, the practice of formative assessments has been 
carried out to monitor the progress of students during the learning process and has helped 
teachers obtain evidence to adapt the teaching style to meet students’ needs. However, there are 


questions about whether these assessments help students develop their language skills or whether 


they are just evaluations used only to obtain data showing their academic growth. It is 
satisfactory to see growth in students’ language skills. However, locating an effective assessment 
instrument requires a great deal of time, especially when it comes to one that provides teachers 
with the required data and that helps students grow in their cognitive development. This topic is 
essential because it provides helpful information that teachers can use to meet the needs of 
students. I use resources such as internet articles, ProQuest databases, and textbooks to provide a 


clearer idea of the application of formative assessments during student learning processes. 


As Vygotsky (1962, 1978) argued, when students are exposed to formative assessments | 
there is growth in their social development when interacting with others and cognitive growth 
due to greater ease and flexibility in acquiring knowledge (Trumbull, 2013). The project is 
designed for teachers who teach ESL students and who benefit from knowing more about 
formative assessments and the growth that students can show in their language development. In 
the same way, creating this project helps teachers have a clearer vision of formative assessments' 


impact on students. 


This thesis project posits the following research questions: how do formative assessments 
help students in the language acquisition processes? How do formative assessments promote 
language development and performance in classrooms? Do formative assessments meet the 
demands and needs of ESL students? The analysis of these questions is reflected in the research 


and the complexity involved in the application of these assessments to students. 


The current thesis develops a workshop to strengthen ESL educator knowledge on 
formative assessment. As a result, this workshop offers more alternatives for applying formative 


assessments to ESL students and supporting them in their learning process. This workshop helps 


and motivates ESL teachers to enrich their knowledge in formative assessments and improve the 
quality of instruction provided to students. The first workshop is based on understanding the role 
that formative assessments play in the language acquisition process of ESL students. The second 
workshop develops innovative, effective, and achievable assessments that improve the 
development and achievement of ESL students. The third workshop discovers the most efficient 
ways to meet the demands and needs of ESL students. Beyond providing tools to ESL teachers 
regarding formative assessments, the intention of this thesis project is also to motivate and 
encourage educators to implement new assessments with the purpose of helping our ESL 


students to achieve language development and performance. 


Chapter 2: Literature Review 


For decades, schools in the United States have seen increases in the number of students 
who are learning English as a second (or subsequent) language (Colorin Colorado, 2020). 
Federal legislation inspired by No Child Left Behind (2002) places teachers under pressure to 
implement procedures and techniques that improve students’ language ability. One of the tools 
teachers implement to assess students' language is formative assessments (FA). FA has become 
part of the instruction within the classrooms; teachers can monitor students’ progress towards 


meeting standards (Power School, 2021). 


On the other hand, many researchers agree that assessment plays a vital role in student 
learning processes and produces intrinsic motivation in using language as a means of 
communication (Dixson & Worrell, 2016; Sartaj, et al., 2019; Torres, 2019). Greenstein (2010) 
explained that the word “assessment comes from the Latin root assidere, which means to sit 
beside another” (p.1) indicating that the essence of the evaluation is the one where we receive 


information to monitor the evolution of the students. 


This chapter examines the process of Second Language Acquisition (SLA) through FA 
and how FA has served to identify students’ understanding in the teaching-learning processes. It 
also provides an overview of how FA can enhance the students’ learning processes, particularly 


the opportunity that FA offers to the teachers to develop the content to help students develop the 


English language process. In this sense, this paper first presents a definition of assessments as an 
initial point of view of some researchers, starting with a definition of assessments as an initial 


point to identify students' understanding in the teaching-learning processes. 


Formative Assessment 


In recent years, FA has become a research topic for many scholars, even though 
continuous changes in teaching standards required by governments have forced education 
systems to implement new tools that help students achieve success. In this sense, the education 
process has revolutionized with the application of new teaching methodologies and technology 
as learning tools. Therefore, some researchers have recognized that FAs are a tool that helps 


teachers and students achieve learning objectives (Dunn & Mulvenon, 2009). 


FA was born out of teachers' need to know what students need to learn and to strengthen 
those specific areas (Black & William, 1998) to adapt the content to the needs of their students. 
Even though Black and William (1998) emphasized that, "it is the responsibility of governments 
to take the lead cooperation between government agencies, academic, and school researcher's 
educators" (p.12). They stated that the data obtained in FAs are a joint work carried out within 


the classrooms by teachers and students. 


Greenstein highlights that FA reveals the needs of our students to help teachers know and 
understand what students need and, thus, make the best decisions in the teaching processes that 
help them achieve their goals (Greenstein, 2010). Students who have active participation in the 


classroom will have the opportunity to understand how much they learned to know the next step 


to take and what risks they should take (Heritage, 2007). The use of an appropriate assessment 
tool will help students' abilities. Consequently, students will be more reflective, have better 


motivation, and recognize their potential (Chapman, 2004). 


One of the most important components of FA is feedback. This feedback helps students 
show their performance and helps them form judgments about it and realize what needs to 
improve to achieve competencies in learning (Taras, 2005). This component can involve 
providing feedback following an assessment, but more importantly, this feedback is delivered 
during instruction, allowing instructors to identify student misunderstandings and help them 


correct their errors. 


Summative assessment (SA) evaluates students learning but does not provide information 
on what the student should improve. Nevertheless, FA has come to complement assessment 
methods. FAs help teachers assess students before, during, and at the end of their learning 
process and provide students with a clearer idea of what needs reinforcement and changed 


(Grover Tuttle, 2009). 


FA facilitates student learning by providing feedback that provides students with specific 
data on what they need to improve. Feedback helps students gain a clearer vision of their 
performance and enables them to take corrective actions in their learning (Fisher & Frey, 2011). 
Greenstein (2010) explained, "one of the primary functions of FA is to inform instruction" (p.6). 
Feedback during FA helps the student get involved in the learning processes, feel more 
motivated, and have a clearer picture of where they are going. Through the lens of FAs, students 


know where they are and the next step to take in their learning (Duckor & Holmberg, 2017). 


Taras (2005) explained that FA and SA should not be separated but must be applied and 
viewed with a holistic approach. Scriven (2012) began by saying that within FA, certain aspects 
take this idea into account, and the first is to see that, "the purpose of formative evaluation is to 
improve the merit, value or importance of the evaluator" (p. 59). Black and William (1996) 
mentioned: the difference is that FAs focus on the process while SAs concentrate on the product. 
Williams (2014) indicated that a former teacher in his video of common formative assessments 
helps teachers reflect on their practice. He also remarked that formative assessments reflect on 
teaching practices and improve those practices. They allow the teacher to reflect on the 
instruction given to students and open an opportunity for improvement in the quality of teaching 


that provided. 


In this sense, the theory of educational consultant Stiggins (2005) suggested that the 
student is responsible for analyzing performance on each FA and taking advantage of each 
assessment to do a better role the next time. He emphasizes that the essence of FA lies in 
teachers improving instructional instruction based on learning differentiation and enhancing each 


student's academic performance. 


Apart from this, it has been discussed that FA plays a significant role in student learning 
processes in that students feel a greater responsibility for achieving their achievements 
(Trumbull, 2013). Trumbull explained that one of the advantages of FA is that students are aware 
of their own learning and provide the opportunity to provide peer feedback. Peer feedback serves 
as a learning resource and leads to a better level of understanding. Peer feedback promotes the 
active participation of students and makes them feel part of their learning processes (Trumbull, 


2013). 


SLA Process Through FA 


SLA has been the subject of one of Vygotsky’s (1980) most important theories. He 
argued that learning a SL affects the whole mental development of the child's personality taken 
as a whole; therefore, it must be studied in all its breadth and depth. According to Johnson 
(2003), Vygotsky evaluates the importance of the learners' view holistically. He emphasizes that 
Vygotsky's findings are vital in language acquisition since they promote the union between the 
learner's learning in his social environment and the connection with his mental functioning. In 
other words, the environment where the learner develops is closely linked to his cognitive 
growth; hence, there will be an impact on his development in the acquisition of language 


(Johnson, 2003). 


On the other hand, Gabrys-Barker (2013) added that for a student to learn a second 
language, it is necessary to be motivated to have better language performance and that, 
"motivation constitutes a necessary component of language learning" (p. 78). She added that 
motivation helps students perform better in their linguistic interaction with others and helps them 
better understand the learning objectives. She also highlighted that motivated students have a 
better performance in their evaluations, assuming a role of greater responsibility and challenge in 
language acquisition (Gabrys-Barker, 2013, p. 79), reinforcing the theory of Chapman (2004), 
where he explains that motivation is necessary for students’ performance and to develop their 


abilities. 


It has long been in the national interest that ESL students reach their full potential in the 
SLA processes (Lachat, 2004). As part of these attempts, ESL students take tests that assess their 
language abilities (Lachat, 2004). Most of these assessments are based on high standards that 
help students to think critically. These standards help teachers understand the students' needs and 
what they need to know in order to perform better in their second language; however, these 
assessment standards are under review, as they do not show fairness when applied to ESL 
students (Lachat, 2004). Likewise, he explained that these tests are not well applied to ESL 
students since they do not show what they know because according to educational policies, the 
applied assessments must show the knowledge that ESL students have in the English language 
rather than in their cognitive knowledge. He also points out the inconsistency of administering 
state tests to ESL students in English when the students do not speak the language (Lachat, 
2004). Because high-stakes measure the cognitive abilities of students and their understanding 
and linguistic development. Consequently, ESL students have a limitation since it is difficult for 
them to understand at the time of being evaluated what gives rise to biases (Lachat, 2004). ESL 
students also lack attention when taking the tests, since there is no differentiation according to 
Lachat. In this sense, he emphasized that it is essential to review these policies again to achieve 


better student performance to qualify for scholarship and college entrance programs. 


In addition, one of the differences students have in SLA is the external knowledge 
received and the ability imposed by the system, precisely the learning objectives they must 
acquire when learning a new language. Subsequently, a gap is formed between what teachers 
must teach and students’ responses to the instruction received; indeed, interactive communication 
plays a significant role between the teacher and the student (Housen & Pierrard, 2005). Through 


good communication, positive relationships are formed; motivation and security increase among 
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ESL students when communicating; thus, there will be higher performance in their evaluations 


(Housen & Pierrard, 2005). 


Andrade and Cizek (2010) explained that acquiring a L2 is a challenge for children who 
have grown up in another culture; it contributes to their development of the target language and 
is also a challenge for teachers who try to help these children reach the required standards by the 
educational system. They emphasized that teachers need to meet the children's needs to develop 
language and effective communication. Consequently, formative assessments help students see 
the level of language and reflect an understanding of the content, which allows the teacher to 


form their judgments and create meaningful instruction for students (Andrade & Cizek, 2010). 


Furthermore, ESL students can achieve a better SLA through formative assessments to 
know their needs in advance, during, and after instruction (Griffee & Gorsuch, 2016). These FAs 
allow teachers to make changes and decisions in the teaching process, helping students better 
understand the content. Griffee & Gorsuch (2016) point out that, "FA is knowing for various 
authors of SLA as illuminative evaluation (p. 95)" meaning that the FA provides a clearer vision 
of the SLA processes in students, since it allows the teacher to know when and how to use the 
curricular content as support in the linguistic process, at the same time the teacher knows how to 


rely on the content and take advantage of it to return it in favor of the students’ learning process. 


On the other hand, other researchers highlight the importance of FAs in the SLA 
processes. Joyce (2018), for instance, underlines that the continuous application of FAs is 
beneficial for students since they strengthen the contents, and as a result, they will obtain a better 
performance in their second language. Torres (2019), in this sense, explained that the FAs 


positively impact the SLA process in students and allow teachers to evaluate deficiencies in the 
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teaching processes simultaneously. It enables the development of interest lessons, strengthening 
the content during the learning process. At the same time, Torres remarks on the importance of 
the FAs and language assessments by pointing out that they are linked to each other to help 
students develop language and provide them with the necessary support during the process. 
Torres also stressed that "FA should not be an instrument used to pass or fail a student" (p. 9). 
Instead, students should be given the opportunity to explore their skills through alternate FAs 
such as self-assessments or peer-reviews that allow students to be aware of their performance 


and what they need to improve at the same time believe in students a sense of participation. 


Some studies show that the interaction between the feedback received through the FA 
facilitates the SLA processes. When students receive feedback, their learning process makes 
more sense, and oral output is produced, providing opportunities to develop their language and 
interact with their environment (Sherris, 2011). At the same time, the teacher must be attentive to 
the students’ learning processes during the FAs, making decisions before, during and at the end 
of each assessment to facilitate better cognitive and oral development, it is also important that the 


teacher keep records of the process and collection of data that will see the progress of students. 


As revealed by Afitska (2014), there are four essential elements when evaluating 
language that lie in: "Teacher Feedback, Teacher Questioning, Learner Peer-Assessment, and 
Learner Self-Assessment" (p. 517). She explained that each strategy produces linguistic 
development in students and improves learning processes. Afitska emphasized that teachers are 
responsible for developing students’ language skills through feedback that promotes student 


interest in learning and awakens a positive attitude. In her study, Afitska exposed that students 
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had a positive attitude towards the feedback offered by their teachers, achieving good responses 


and performance in the linguistic assessments (Afitska, 2014). 


A part of this it has been said that students respond positively to feedback; however, 
Afitska explained this is not always the case. Students do not interpret feedback from their 
classmates with a good attitude but rather see it as criticism. In other words, some students do 
feel positively that other classmates evaluate them; they feel that it would not be a fair evaluation 
and others think that they do not have the ability to evaluate their classmates fairly, letting it be 
known that they prefer that the teacher evaluate them instead of their classmates. (Afitska, 2014). 
For this reason, teachers must take special care when applying FAs that involve feedback 
between classmates. On this matter, Cheng and Warren (2005) stated that, "evaluation is a 
critical activity in any instructional operation" (p.93); it consists of responsibility for analysis, 
monitoring, and results in the learning processes of classmates, so the teacher must be aware at 


the time of incorporating this strategy. 


Researchers consider the relationship between second language acquisition and 
assessment crucial since both are closely linked to students' language development (Perrone, 
2011). With the FAs, the teachers collect information that facilitates making decisions in the 
teaching processes so that later the students develop the required linguistic competencies 
(Perrone, 2011). Perrone stressed that more studies on SLA and assessments should be done to 
improve the development of understanding in students’ language acquisition. She also 
emphasized that it is necessary to further promote the relationship between assessments 
strategies and their impact on students while studying the limitations that both processes have on 


ESL students (Perrone, 2011). 
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Effective FA for ESL students 


Many researchers agree that FAs serve to strengthen students' cognitive weaknesses and 
reflect their learning needs simultaneously. This allows teachers to plan objectives according to 
their students’ needs (Zia et al., 2019). Unlike SA, FAs allow faster data collection; by providing 
feedback to students, and allowing teachers to have the possibility to change learning processes 
during instruction. During the feedback process, students feel more secure, confident, and more 
receptive to the content; therefore, the learning objectives are more effective during the learning 
processes. For this reason, many researchers approve the application of FAs in the acquisition of 


second language skills (Zia et al., 2019). 


The importance of feedback during the application of FAs has become a subject of 
research since feedback allows teachers to evaluate students' cognitive processes in a guided and 
continuous way. For instance, in the writing process, feedback allows scaffolding students to 
build and produce critical thinking and strengthen their vocabulary simultaneously; this will let 
students know which parts of the grammar they need to improve (Zia et al., 2019). On the other 
hand, Torres (2019) explained that through the feedback provided by teachers, students can 
receive a more in-depth and detailed review of mistakes and successes to improve their learning; 
at the same time, students can feel free and confident to ask and know where they are failing and 
what they need to improve. However, he emphasized that feedback should not be used to point 
out the students’ mistakes but rather to help them improve. For this reason, Torres recommended 
that teachers must take special care when providing correct and specific feedback depending on 


the content taught (Torres, 2019). 
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FAs constitute an essential tool for the cognitive growth of students. Alvarez and her 
colleagues (2014) raised some principles for effective FAs. They explained that the FAs evaluate 
students as a whole and continuously during the teaching-learning processes. At the same time, 
they revealed that FAs can have several functions and provide adequate spaces during the 
learning process to evaluate the content. Alvarez, et al. also added that FAs help teachers identify 
students’ learning phase and what they need to learn; thus, teachers make decisions to plan 
effective learning objectives (Alvarez et al., 2014). They also mentioned that the effectiveness of 
FAs allows teachers and students to have a collaborative and positive classroom environment by 


giving spaces for interaction between student-teacher, student-student, and teacher-student. 


In this sense, FAs allow students to improve their learning process through the 
achievement of objectives. McManus (2008) explained some characteristics of the FAs: a) to 
monitor the evolution that students have when capturing content and how they develop their 
critical thinking through meaningful activities that build their cognitive capacity and thus be able 
to achieve the learning objectives and b) FAs allow teachers to have a starting point in the 
students’ learning processes helping teachers plan goals that indicate where they want to go. 
Also, it is essential to let students know the learning objectives and the assessment guidelines. 
McManus also emphasized that the goals must be presented to the students in a friendly way and 


with simple vocabulary to clarify and avoid bias in the learning process (McManus, 2008). 


Likewise, teachers have used FAs to scaffold students in the teaching-learning processes. 
Alvarez and his colleagues (2014) stated that, "it is essential that ELL students receive the 
appropriate support to learn the language of the content areas" (p. 9). Therefore, they explained 


that teachers must be aware of the limitations of their students at the time of planning. The same 
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authors suggested activities that benefit and help the students' learning processes. They argued 
that these activities can help create meaningful content that allows interaction between the 
students and the instruction received, and teachers must make clear expectations to students of 


what they want to achieve (Alvarez et al). 


On the other hand, Ardiansyah and her colleagues (2018) stated that effective FAs must 
have some components; and that the students must be continuously evaluated to help strengthen 
the content and provide spaces for growth in their cognitive abilities. At the same time, they 
clarified that FAs are not only for students but also for evaluating teachers. For instance, the 
information that teachers obtain in FAs gives them a perspective on whether the instruction given 
to students is effective and allows them to make changes to facilitate students learning 
(Ardiansyah et al., 2018). They also explained that the role of the teachers is of vital importance 
during the FAs processes. Teachers are the ones who instructs and makes the decision to change 
the learning processes by adapting them to the needs of the students. Teachers also have the 
responsibility to collect data that reflects students' cognitive and linguistic growth through 
interaction; teachers know if their students are learning or need to make changes in their 
instruction. Teachers accomplish all of this by doing effective FA that involve observation, 


feedback, and collaboration among colleagues (Ardiansyah et al., 2018). 


Karim (2015), on the other hand, explained that FAs have collected data, developed 
effective teaching, and increased students’ thinking skills. He also pointed out that teachers' 
perceptions of FAs can affect their implementation. For this reason, teachers must have 


pedagogical knowledge and use learning tools so that FAs become effective, and the objectives 
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can be achieved (Karim, 2015). In other words, if teachers positively perceive the evaluation, 


they will be able to apply FAs to strengthen the students' knowledge. 


For their part, Alvarez and his colleagues (2014) mentioned that FAs are not a remedy to 
cure all diseases. They claimed that the effectiveness of FAs in ESL students is known. 
However, it is necessary to emphasize that there are many components around it. The visible 
need to improve the linguistic processes of students helps them achieve the required standards. 
Added to this is the ability of teachers to make decisions that help improve the content for the 
benefit of these students, which leads to a collaborative process between teachers, parents, and 
schools that focuses on offering opportunities that allow ESL students to achieve their proposed 


goals (Alvarez et al., 2014). 


Still, not much is known about the effectiveness of FA in ESL students. In addition to 
this, it is challenging to create FAs that adapt to the needs of ESL students due to the cultural and 
linguistic variety that exists, which gives rise to wondering how to know if the assessments 
applied to ESL students are aligned to the standards required by the education system (Alvarez et 
al., 2014). For this reason, Alvarez and his colleagues (2014) emphasized that the validation of 
these evaluations is necessary; that is, evaluations that adjust to the needs of the students must be 
administered to confirm that they are allowed to access assessment according to their cognitive 
and linguistic abilities (Alvarez et al., 2014). At the same time, it is necessary to offer 
accommodation spaces for ESL students and provide the necessary support to achieve the 


proposed objectives. 
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Conclusion 


FAs play a significant role in student learning processes; they are tools that teachers have 
been using to improve the quality of teaching based on standardized objectives. At the same 
time, FAs allow students to recognize improvement areas and strengthen them through effective 
communication between students and teachers. Additionally, FAs help ESL students acquire 
greater confidence in their cognitive processes since it opens spaces where students feel the 
freedom to share their ideas in a cooperative and collaborative environment. Experts on the 
subject have endorsed these findings; however, some researchers advise continuing with a more 
in-depth investigation on the effectiveness of FAs in ESL students. For this reason, the use of 
FAs within the classrooms will always be a challenge for teachers since they encounter a cultural 


and linguistic diversity that limits teachers from knowing what their students’ needs are entire. 


Chapter Three: Project Design 


This chapter explains the rationale for creating a workshop to strengthen English as 
Second Language (ESL) educators' knowledge of formative assessments (FA). According to 
Chapman (2004), FAs help teachers know what the students need to learn, allowing teachers to 
adjust their instruction. As an ESL teacher, I consider it important to monitor students’ progress 
during their learning process; for this reason, this workshop will offer teachers more alternatives 
for applying FAs to ESL students and supporting their learning process. Teachers will benefit 
from increasing their knowledge in FAs and improving the quality of instruction provided to 
students. In other words, teachers should pay particular attention when applying FAs and the 


impact on ESL students and their role in their learning process. 


FAs are tools that help teachers achieve learning objectives (Dunn & Mulvenon, 2009). 
Thus, it is essential that teachers be aware of the students' needs and make decisions to adapt 
their learning styles to those needs to facilitate their learning process. In addition, it is necessary 
that teachers collect data that reflects students' cognitive and linguistic growth. Therefore, 
implementing FAs may inspire teachers to develop effective teaching and increase students’ 
thinking skills. FAs offers a variety of tools that help teachers identify students’ strengths and 
weaknesses to target those areas that students need to work. At the same time, FAs are an 
essential part of all the learning and teaching processes that benefit teachers’ abilities to adjust 


instructions and help students achieve their learning goals. 


19 


FAs allow teachers to facilitate students learning performance by providing feedback that 
helps students have a clear vision of their performance to take corrective actions before, during, 
and after their learning process (Fisher & Frey, 2011). Feedback during instruction helps 
students feel more motivated; their learning responsibility increases. In contrast, if the students 
do not know the progress, they will have less motivation for learning. Greenstein (2010) 
explained, "one of the primary functions of FA is to provide instruction" (p.6). That is to say 
that, as teachers, we want students to have better performance and take active participation in 
their learning process, making sure that they know where they are going and what the following 


action would be to taking to get involved in their learning. 


The final product of this project is a workshop that provides teachers a clear vision of 
FAs' impact on ESL students. FAs are tools that help teachers know what students need to learn 
to strengthen areas of concern and adapt teacher content to students’ needs. Therefore, teachers 
will learn how FAs can enhance the students learning process and the opportunities that FAs 
offer to teachers to develop the content to help students in their English language acquisition. 
Also, through the workshop, teachers are shown how FAs promote language development and 
performance in classrooms. In addition, this workshop will offer more alternatives for applying 
FAs to ESL students to support their learning process. Language acquisition helps ESL students 
have better communication and performance as Andrade and Cizek (2010) emphasize that 


effective communication between teachers and students only meets students’ needs. 


Ultimately, this workshop will help and motivate ESL teachers to gain knowledge in FAs 
and improve their instruction providing to students. The workshop will be developed in three 
parts. 1) In the first part, the teachers learn the role FAs have in students understanding and how 


these evaluations can improve teachers' instructions. 2) In the second part, the teachers relate to 
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ESL students' practical and achievable FAs. 3) In the last part, they develop the effective ways 
teachers can meet students’ needs through FAs. In addition, this workshop intends to motivate 
and encourage teachers to implement the most efficient evaluation tools to help ESL students 
achieve their language development. Moreover, FAs have served to identify the understanding 
that students have had in the teaching-learning process (Sartaj et al., 2019). Furthermore, the FAs 
help teachers know the impact these evaluations have on students who acquire a second language 


acquisition. 


Chapter 4: The Project-Teacher Workshop 


This workshop has the intention of strengthening English Language educator’s 
knowledge on formative assessments (FAs) and also motivate and encourage educators to 
implement new assessments with the purpose of helping students to achieve language 
performance. This project is comprised of three workshops that identify positive ways to 
implement FAs with English Language Learners (ELL) to provide more engagement and 
participation and improve communication during classroom instruction. The workshop will be 
supported using a Power Point presentation, which included three sessions (See Appendix A: 
Slides). As an opening, teachers will reinforce their knowledge by refreshing fundamental 
concepts of FAs. In the first session, teachers will learn role that formative assessments play in 
the language acquisition process of (English Second Language) ESL students. The second 
session, teachers will learn how to recognize effective, and achievable assessments that improve 
students’ language performance, and they will explore different resources such as, hand on and 
online activities that can be used to enrich classroom communication and students’ participation. 
Lastly, the third session, teachers will learn how to discovers the most efficient formative 


assessments to meet the demands and needs of ESL students. 
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Opening: What is formative assessment and why is it important? 


The opening includes an anticipation guide survey with two questions that will provide a 
general overview of what teachers know about FAs. (Figure 4.1. See also Appendix A, slide # 5), 
followed by an introductory video that stands the benefits of FAs in the classroom. Next, 
explaining the concept and importance of FAs provide for (Montalvo, 2012) (Figure 4.2. See 
also Appendix A, Slide # 8). Here, a group discussion will be held: Using group discussion, 
teachers will interact and share their experience with FAs to find common group teaching 
instructions. After a group discussion, teachers will share their positive and negative experiences 
applying FAs in their classrooms (Figure 4.3. See also Appendix A, slide # 9), followed by FAs 


concepts research, and the FAs cycle where explain its effectiveness in teachers’ instructions. 


Session 1: Understanding the role of formative assessments in ESL students 


This session begins with an initial activity about introducing the purpose of FAs. Here 
teachers should share in post-it notes how they assess students throughout classroom instruction, 
the objective is to find some FAs misconceptions teachers may have, followed by FAs questions 
and the purpose that these assessments have in students’ language performance explained by 
(Montalvo, 2012). (Figure 4.4. See also Appendix A, slide #15). Next, an overview about FAs on 
classroom instruction and how students develop their language skills by using a performance- 
based assessment, a video is given to provide a better understanding of the concept provide by 


(Heritage, 2012) (Figure 4.5. See algo Appendix A, slide 17) following by a discussion group 
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about the use of FAs as a tool to gather information. After a group discussion, the heart of FAs in 
Dylan William’s book provided by (Dyer 2019) is presented; he highlights the importance of 
formative assessments as part of students’ language successful, followed by a video explaining 
the conexion between students and FAs (Figure 4.6. See also Appendix A, slide #18). Next, the 
“line of reasoning” by (Jones, 2021) present a lesson example and how to scaffold students’ 
reasoning structure, also an understanding activity is provided in which teachers will determine 


the knowledge acquire during this session (Figure 4.7. See also Appendix A, slide #19). 


Session 2: Develop innovative, effective, and achievable formative assessments. 


This session begins with the implementation of effective FAs in learning instruction and 
the importance of planning a variety of FAs for students (Dodge, 2021); a group discussion will 
be held at this time (Figure 4.8. See also Appendix A, slide #24). Next, the FAs learning 
structure will discussed by using Joe Nelson experience, an 11th grade English teacher in Tulsa, 
the intention here is to being explicit about learning structure in classroom instructions following 
by the ten innovate formative assessments (Crockett, 2021) (Figure 4.9. See also Appendix A, 
slide 25). After introducing the ten innovative FAs (Crockett, 2021), a video will be presented; 
here, teachers will see the round robin in action and then complete a table by answering what 
they notice and what they wonder about this FA. After sharing their ideas teachers will practice 
the round-robin with their tables (Figure 4.10. See also Appendix A, slide 27). The following 
content presents the power of feedback (Wilian, 2011) (Figure 4.11. See also Appendix A, slide 
29). The researcher highlights the five R’s of feedback in FAs and their effectiveness in students 


learning. A video will be shown at this time to reinforce Wiliam findings. 
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Session 3: Meet the demands and needs of ELL students by using effective formative 


assessments. 


In this session information about supporting ELL students will be shown, followed by a 
video with Dr. Artiles that explains the importance of planning by having first language students 
in mid (Figure 4.12. See also Appendix A, slide 34). The following content presents the four FA 
stages (Boals, et. al, 2015) suggested. Stage | talks about design and teaching, here teachers will 
learn the power of presenting clear language targets to students is vital for their learning process 
(Figure 4.13. See also Appendix A, slide 38). Next, the stage 2: sample students’ language, here 
teachers will learn that students’ sample help to monitor students’ progress (Boals, et. al, 2015) 
(Figure 4.14. See also Appendix A, slide 40). Then, stage 3: Analyze FAs that teachers can use 
to measure students’ progress as: checklist, rating scales, and rubrics (Figure 4.15. See also 
Appendix A, slide 41). The last stage 4 reinforces the importance of feedback in the learning 
process (Tuttle, 2009) following by a discussion questions activity (Figure 4.16. See also 
Appendix A, slide 42). In concluding the workshop, the purpose is to give participants time for a 
final reflection (Figure 4.17. See also Appendix A, slide 44). The facilitator invites the 
participants of the workshop to complete the five R’s reflecting questions following by an inspire 


video of Kenneth Williams and his reflection about FAs as a powerful tool. 


Chapter 5: Conclusion 


Researching formative assessment as necessary tools that teachers should implement in 
every classroom instruction will help ESL students better perform and grow in their language 
skills. Teachers face challenges in finding a way to connect learning content with students' 
comprehension, which favors an environment of stress for the teachers by not seeing results in 
their students. Consequently, these language learners experience many issues during their 
learning process; they feel insecure, lack confidence, and become reliant on their teachers to 
improve their linguistic skills. Therefore, if teachers understand when and how to apply 
formative assessments, the student's language skills will improve. Formative Assessment is the 


best way to achieve this goal. 


FAs are a tool used to support students' learning process. They are designed to help 
teachers improve their teaching processes and achieve the learning objectives for the benefit of 
their students. During this research project, I felt inspired to apply effective FAs to improve my 
own teaching process and increase my student's language skills. Still, during my practicum 
course, I found that FAs tools gave me a broader overview of my learning instruction's strengths 
and weaknesses and provided me with the opportunities to make corrections in my teaching 
process. Likewise, FAs have a tremendous impact on my students; their confidence and 
motivation have increased. The impact was positive, the students were more open to sharing 


experiences and learning new things. At the same time, using this tool has helped me keep my 
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students motivated to learn in a stress-free environment since they do not realize that the teacher 
is evaluating them simultaneously. Besides, as teachers, we must be aware of the students’ needs 
to administer the appropriate assessments and the different moments indicated during the 
instruction to apply the FAs and achieve those learning spaces where students realize their 


mistakes and correct them. 


I hope this project helps teachers obtain more evidence to adapt their teaching-learning 
process and provide helpful information during instruction to help ESL students. Due to years of 
relying on summative evaluations, teachers may lack training or professional development in 
using FAs successfully. This thesis project could help teachers improve their practice; the ideas 
provided in the workshop will be motivating and necessary to increase their knowledge. I hope 
every teacher feels confident and motivated to use all the innovative resources found in this 


project. 


This project will be also used as a blueprint for webinars or professional developments 
for teachers who work with students learning English as a second language to have continued 
success. It will be updated under teaching standards required by governments and technology 
tools. It will ensure that all teachers know their teaching process and increase their knowledge of 
assessing content with formative assessment. Most importantly, teachers will have the 
opportunity to access many resources and materials to help gather more information about 
informal evaluations. Ultimately, it will keep teachers motivated and strong in their instruction in 


support of their students. 
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(Black & William, 1998) 


Formative assessment was 
born out of teachers’ need to 
know what students need to 
learn and to strengthen 
those specific areas to adapt 
the content to the needs of 
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(Grover Tuttle, 2009). 
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The Praise Makeover 
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Formative Assessment Process: The Four Stages 
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Using Common Formative Assessments 
to Help Teachers Reflect on Their Practice 


Kenneth C. Williams 
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THANKS! 


Do you have any questions? 


imolina51@yahoo.com 


ODO 


CREDITS: This presentation template was 
created by Slidesgo, including icons by Flaticon, 
and infographics & images by Freepik. 
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